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Introduction

The Uqalimaarummaq Reader series is a unique resource development initiative directed towards 
supporting adult educators and adult learners in Nunavut. The resource combines the 
educational goals of the Adult Basic Education programs of Nunavut Arctic College, and the 
experience and skills of Nunavut Arctic College staff members, with culturally relevant 
publications created by Inhabit Media Inc. and other publishers focused on the North and 
northern issues.

The Adult Basic Education program is an essential part of Nunavut Arctic College’s programs. 
The program includes six levels of study, ranging from basic literacy (110) to course work at the 
Grade 12 level (150-160). It offers opportunities for students to upgrade their existing literacy 
skills in both Inuktitut and English in a variety of subject areas.

The Government of Canada’s Canadian Northern Economic Development Agency provided 
funding for this publication through the Adult Basic Education Program Enhancement project. 
The purpose of the initiative is to enhance northern colleges’ capacity to provide sustained adult 
education programming and improve the socio-economic well-being of northern residents 
through improved Adult Basic Education services, and as a consequence improve the ability of 
adult learners to take advantage of the opportunities provided in the growing economic sectors 
in Nunavut.

Inhabit Media Inc. is an Inuit-owned publishing company that aims to promote and preserve the 
stories, knowledge, and talent of northern Canada. They promote research in Inuit mythology 
and the traditional Inuit knowledge of Nunavummiut. Their authors, storytellers, and artists 
bring this knowledge to life in publications that are steeped in Inuit traditions. Inhabit Media 
Inc. is assisting in the development of these resources to engage learners in northern Canada in a 
literacy program that is culturally relevant, supports cultural literacy, and promotes the 
acquisition of basic literacy skills.

Inhabit Media Inc. and Nunavut Arctic College have partnered to help bring quality, Northern-
focused education to learners of the Adult Basic Education (ABE) program. The 
Uqalimaarummaq Reader series was created in accordance with ABE standards and provides 
instructional support to adult educators delivering this program.
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Ava and the Little Folk is the fourth in the Uqalimaarummaq Reader series. This learning 
resource uses the publication Ava and the Little Folk by Neil Christopher and Alan Neal 
as the basic textbook, and provides information and activities to help adult educators 
teach the text in Inuktitut and English. The manual has detailed learning activities, 
instructor notes, and handouts to help adult learners strengthen their skills in reading, 
writing, and oral communication.

The Adult Basic Education program and the Uqalimaarummaq Reader series aim to 
develop advanced learners who are prepared for entry-level positions in a variety of fields, 
and who are equipped for continuing education at the post-secondary level.
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Ava and the Little Folk Book Study  
Unit Description

This unit consists of a series of four sessions focused on Ava and the Little Folk by Neil Christo-
pher and Alan Neal. This book study seeks to bring an understanding of the relationship be-
tween identity and community into the learning experience. Learners will participate in a variety 
of reading, writing, oral communication, community inclusion, field study, and artistic activi-
ties that will expand their knowledge on the following topics of study: Identity, Friendship, and 
Community. 

Over the course of the unit, learners will interview an elder, explore their community and tradi-
tional myths and legends, take part in a series of activities on the topic of friendship, and par-
ticipate in an outdoor field study that will result in the creation of a community display. They 
will engage in a series of language activities involving parts of speech and sentence structure to 
improve and strengthen their writing skills. Learners will emerge from this unit with a deeper 
understanding of themselves and their community.  
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Reading 
A Learners will read assigned passages using a variety of reading strategies. 

Vocabulary 
A Through organized activities, learners will review vocabulary from the assigned passages. They 

will learn definitions of these words and practice integrating them into written and oral 
communication.

Oral Communication 
A Learners will discuss the readings and express what they have learned through oral language in 

open class discussions, small group work, and presentations. 

Listening
A Learners will be asked to demonstrate effective listening strategies as they attend to verbal 

instructions, discussions, and presentations. 

Writing 
A Learners will develop their written communication skills through the following activities: 

sentence development, graphic organizers, journal writing, reflections, report writing, short 
answers, research, and creative writing tasks.

Comprehension Activities 
A Learners will demonstrate their understanding of the assigned readings, themes, and topics 

through various discussion activities, group tasks, assignments, and presentations. 

Language Skills 
A Using organized activities, handouts, and examples from the text, learners will develop their 

language skills in a sequential progression.

Reflection 
A Learners will reflect on the information learned throughout the lesson. In their reflections they 

will form connections from the readings to the self, the community, and the world.

ABC
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Visual Depictions 
A Learners will express themselves visually by creating pictures, diagrams, and graphic organizers, 

demonstrating an understanding of text content and features. 

Viewing 
A Learners will examine and interpret a variety of forms of work (e.g. films, art, work created by 

peers, etc.) and respond to these elements in writing, oral presentations, and group discussions.

Community Inclusion 
A Learners will extend the walls of the classroom, incorporating community perspectives and 

examples from their neighbourhood into the lesson. This will broaden their understanding and 
help them apply their learning to everyday experiences. 

Technology 
A Learners will use different forms of technology to broaden their learning, create assigned work, 

and demonstrate their understanding of the material at hand.

Field Study
A Learners will venture into the community to research and gain hands-on experience. 

Global Perspectives 
A Learners will look outside of their classroom and community to explore other cultures, beliefs, 

and important issues affecting the global community. 

Research Skills 
A Learners will perform a variety of research tasks developed in a sequential progression, 

encouraging them to build on and improve their research skills.

Evaluation 
A At the conclusion of each unit, evaluation techniques will be suggested to allow instructors to 

informally assess learners’ understanding and abilities.

Handout 
A Handouts, which include exercises designed to enhance each unit, accompany many activities 

throughout the guide. These handouts are to be photocopied and handed out to learners, 
allowing them to practice and deepen their understanding of what they are learning. 

ABC
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BOOK STUDY

Ava and the  
Little Folk

SESSION 1

Objective
This is the first in a series of four sessions focused on Ava and the Little Folk by 
Neil Christopher and Alan Neal. In this session, learners will be introduced to the 
unit and work to achieve the following objectives: 
•	 Explore	prior	knowledge	of	the	topics	of	study,	Identity,	Friendship,	and	

Community, and participate in active discussions. 

•	 Begin	a	series	of	predictive	reading	activities	to	familiarize	the	learners	with	the	
story of Ava and the Little Folk. 

•	 Involve	the	local	community	in	an	interview	activity,	in	which	each	learner	
interviews an elder from their community.

•	 Begin	a	series	of	language	activities	on	nouns,	verbs,	and	simple	sentences.	

Reading
•	 Ava and the Little Folk by Neil Christopher and Alan Neal

Handouts
•	 Handout	1:	Topics	of	Study	

•	 Handout	2:	“Who	Am	I?”

•	 Handout	3:	Predicting

•	 Handout	4:	Nouns,	Verbs,	and	Simple	Sentences	

•	 Handout	5:	Storytelling	Evening	Guide	

•	 Handout	6:	Interview	
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Activity 1: Writing 
Topics of Study: Identity, Friendship, and Community
•	 Explain	to	learners	that	the	upcoming	unit	will	be	a	study	of	Ava and the Little 

Folk. Throughout the unit, they will be exploring three topics of study: Identity, 
Friendship, and Community. Learners will learn about the topics of study in 
the following ways. 

•	 Identity:	Learners	will	learn	about	identity	through	Ava	and	his	personal	
transformation throughout the story. They will explore their own 
identities through various self-awareness activities, as well as activities that 
explore how their identity is shaped by the community in which they live. 

•	 Friendship:	Learners	will	learn	about	friendship	through	the	characters	in	
the story, both the people in Ava’s community and the “little folk.” 
Friendship will also be discussed in terms of qualities that friends possess. 

•	 Community:	Learners	will	learn	about	community	through	a	series	of	
activities exploring the community to which they belong. Learners will 
invite members of their own community for an interview and complete 
both research and field study activities exploring their community and 
others throughout Canada. They will finish the unit by hosting a 
storytelling evening for friends, family, and the local community. 

•	 As	a	class,	encourage	learners	to	define	identity,	friendship,	and	community.	
You may want to begin by asking some of the following questions: What is 
identity?	How	is	identity	formed?	How	would	you	describe	friendship?	What	
does	being	part	of	a	community	mean	to	you?	Record	answers	on	the	board	or	
chart paper. 

•	 Follow	up	the	discussion	by	asking	the	learners	if	there	is	anything	they	would	
like	to	learn	about	each	topic	that	was	not	mentioned	above.	Record	answers	
on the board or on chart paper. 

•	 Distribute	Handout 1: Topics of Study. 

•	 Using	the	notes	on	the	board,	have	learners	fill	in	the	columns	of	the	KWL	
handout	(What	I	Know	and	What	I	Want	to	Know).

•	 Discuss	completed	handouts	as	a	class.	
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Activity 2: Oral Communication 
Personal Identity 
•	 Write	on	the	board	or	chart	paper,	“Who	am	I?”	Give	learners	a	few	minutes	to	

think about the question. Prompt learners to think about the different roles 
they play at different times throughout the day (e.g. wife, student, brother, 
sister, members of religious, political, sport, and community groups, etc). Ask 
volunteers to share their answers and record them on the board.  

•	 Distribute	Handout 2: Who Am I? 

•	 Direct	learners	to	the	first	page	of	the	handout	and	instruct	them	to	write	down	
six or more characteristics of identity that they think are important in defining 
who they are. 

•	 When	learners	are	done,	instruct	them	to	turn	to	page	two	of	the	handout.	 
Ask learners to examine their own lists and place their answers under the 
appropriate headings. 

•	 Ask	learners	to	identify	aspects	of	identity	that	are	unique	to	the	individual,	
and those that are used to define large groups of people (religion, nationality, 
language, etc).

•	 Are	there	any	items	on	the	list	that	tie	the	class	together	in	a	common	group?

•	 Are	there	any	items	on	the	list	that	tie	some	people	together	in	one	group	and	
others	together	in	a	different	group?

•	 Tell	the	learners	to	look	at	Handout 2: “Who Am I?” Is any one of these 
aspects	more	important	than	the	others?	Allow	learners	to	express	themselves,	
but lead the discussion towards the acknowledgement that it is all of these 
different aspects together that make us unique individuals. 

•		Possible homework or extension activity. 

o Ask learners to collect three items that they think best represent their 
identity and provide reasons for their choices. The items should: 

1)	Reveal	unique	or	special	features	about	the	person;

2)	Provide	information	about	the	person;

3)	Represent	important	aspects	or	qualities	about	the	person.	
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o Ask the learners to place their artifacts in a paper bag. Invite other learners 
to study the mystery artifacts and guess the identity of the owner. 

o Explain to learners that they will work in partners to share their items and 
discuss their significance.

 
Activity 3: Reading 
Pre-Reading Predictions 
•	 Introduce	Ava and the Little Folk and tell the learners they will be studying this 

book over the course of the unit. Inform the learners that it is important for a 
reader to ask questions and try to predict what will happen in the text before 
reading it.  

•	 Distribute	Handout 3: Predicting. 

•	 Explain	that	they	will	use	the	features	of	the	book	(e.g.	title,	author,	illustrator,	
front cover, back cover, illustrations, and copyright page) to help make 
predictions. 

•	 Before	allowing	learners	to	complete	the	handout	in	pairs,	follow	along	with	the	
handout together and discuss each text feature as follows: 

o Direct learners’ attention to the title of the book. Ask students to make 
predictions about the book based on the title.

o Ask learners to find the names of the author and illustrator of the book. If 
any learners are familiar with their work, ask them to describe it to the 
class. 

o	View	the	illustrations	on	the	front	cover.	Ask	learners	to	explain	the	images	
they see and predict what the story is about. 

o	Read	the	blurb	on	the	back	cover	of	the	book.	Ask	learners	to	predict	what	
is	going	to	happen	in	the	story.	Record	point-form	notes	on	the	board.

o Tell learners to flip through the pages of the book and view the 
illustrations. Ask them to share any reactions or comments they may have. 
Record	point-form	notes	on	the	board.			

•	 Together,	pairs	must	complete	Handout 3: Predicting, recording their 
predictions about the book based on the different text features. 

•	 Encourage	students	to	share	their	predictions	before	concluding	the	discussion.
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Activity 4: Language Activity 
Nouns, Verbs, and Simple Sentences 
•	 Write	the	following	sentence	on	the	board:	“I	eat	seal.”	

•	 Explain	to	learners	that	a	simple	sentence	is	a	group	of	words	that	expresses	a	
complete thought. It consists of both a subject (noun) and a predicate (verb). 

•	 Explain	that	a	noun	is	the	subject	of	the	sentence,	and	it	can	be	a	person,	place,	
or thing. Ask learners to identify the nouns in the sentence and explain their 
answers.

•	 Explain	that	a	verb	often	follows	a	noun	and	expresses	an	action,	occurrence,	or	
state of existence. 

•	 Ask	the	learners	to	choose	one	illustration	from	the	story,	Ava and the Little 
Folk. Tell the learners to write one simple sentence based on the illustration. Ask 
for three volunteers to share their sentences and record them on the board. 
Together identify the noun and the verb. 

•	 Distribute	Handout 4: Nouns, Verbs, and Simple Sentences. 

•	 When	learners	have	completed	the	handout,	bring	the	class	back	together	and	
discuss their answers. 

Activity 5: Community Inclusion 
Storytelling Evening - Preparation  
•	 Explain	to	learners	that	they	will	be	hosting	a	storytelling	evening	for	family,	

friends, and the local community at the end of the unit. The objective of the 
event is to bring the community together and share traditional myths and 
legends that have been passed down through generations. 

•	 Ask	learners	why	hosting	this	kind	of	event	is	important	for	the	community,	
and discuss answers as a class. 

•	 Distribute	Handout 5: Storytelling Evening Instructions and go through 
each point as a class, recording all necessary information. 

•	 When	the	logistics	are	in	place,	have	learners	prepare	the	pamphlets,	posters,	
emails, and radio and social media announcements that will be used to inform 
and invite family, friends, and community members to the event. 

•	 Assign	two	learners	to	be	project	managers.	They	are	to	keep	track	of	estimated	
numbers and make sure that all necessary plans and preparations are carried 
out.  
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•	 Provide	learners	with	help	along	the	way,	ensuring	all	plans	are	in	place	and	the	
event is carried out smoothly. 

•	 Encourage	learners	to	be	active	participants	in	the	event.	

Activity 6: Community Inclusion 
Interview 
•	 Explain	to	learners	that	for	this	activity	they	will	connect	what	they	are	learning	

to their community by conducting an interview with an elder. 

•	 Distribute Handout 6: Interview. 

•	 The	goal	of	the	interview	is	to	discuss	their	experience	growing	up	in	the	
community and explore the theme of magic through traditional myths and 
legends. 

•	 As	a	class,	discuss	possible	interview	candidates	and	ask	learners	to	make	their	
selections. 

•	 Together,	discuss	the	best	way	to	contact	their	chosen	community	member	
(telephone, email, personal visit) and brainstorm how to conduct the interview. 
Because of the subject and nature of the interview, learners should try to meet 
their interviewee in person. Learners may choose from the following options: 

o	Videotaping	the	interview.

o	Recording	the	interview	through	a	voice	recorder.

o	Video	chatting,	recording	point-form	notes	of	the	interviewee’s	responses	
on the handout. 

o Conversing on the phone, recording point-form notes of the interviewee’s 
responses on the handout. 

•	 Have	the	learners	invite	their	interviewee	to	the	storytelling	evening	that	will	be	
hosted at the end of the unit. Ask them if they would be interested in 
participating by sharing any traditional myths or legends. 

•	 Provide	them	with	a	pamphlet	or	invitation	to	inform	them	of	the	event	details.	

•	 Tell	learners	to	come	prepared	to	discuss	their	interviews	in	small	groups	and	to	
reflect on the interview experience and what they learned about their 
community.
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Handout 1

Topics of Study
Identity Friendship Community

What I know... What I know... What I know...

What I want to know... What I want to know... What I want to know...
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Handout 2

Who Am I?

Part I: On the body below, or on your own body drawn on a separate sheet of paper, write down 
your name and six or more characteristics of identity that are important in defining who you are. 
Remember	to	think	about	the	different	roles	you	play	throughout	the	day	and	the	different	
groups that you belong to.
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Part II: Examine your list from page one and place your answers under the appropriate headings.

AGE SKILLS FAMILY

TALENTS RELIGION  LANGUAGE

HOBBIES EDUCATION  BACKGROUND

IDEAS NATIONALITY GENDER
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ELEMENTS  PREDICTIONS
Title 

Front Cover

Back Cover

Illustrations

Prior Knowledge

Class Discussions

Generate predictions based on the following elements, writing point-form notes in the appropriate 
boxes.

Handout 3

Predicting
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Generate predictions based on the following elements, writing point-form notes in the appropriate 
boxes.

Nouns name a person, place, or thing. 
E.g. Mike is a person
 School is a place 
 Car is a thing 

Verbs tell us what the subject of the sentence is doing. 
E.g.      The girl skipped. 
In this sentence, “skipped” tells us what the girl is doing. 
 

In the following sentences, underline the subject (noun) and circle the predicate (verb). 

1. Dogs eat grass.    4.  He rang the bell. 

2. Polar bears hunt on ice.   5. John locked the door. 

3. The girl painted a picture.  6.  Judy went snowshoeing. 

Create six simple sentences using one subject (noun) and one predicate (verb) from the chart below. 
   
Subject (Noun) Predicate (Verb)
Book Played
Train Swam
Mountain Travelled
She Read
Ocean Drove
Friend Ran 

1.              

             

             

Handout 4

Nouns, Verbs, and
Simple Sentences
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2.             
 

             

             
3.             
 

             

             
4.             
 

             

             
5.             
 

             

             
6.             
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Handout 5

Storytelling Evening Guide
Our class will be hosting a storytelling evening for family, friends, and the local community. Guests will 
be invited to come and share their stories or simply enjoy listening to others’. 

Together we will go through the following questions and begin preparations. 

Where will we host the event? 

How long will the event be? What day? What time? 

How many people can we hold at the location? 

How will we publicize the event to the community and what information needs to be included? 

What equipment will be required to run the event? 
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What will need to be set up for the evening and who will set it up?

 
Will the participants receive a thank-you gift or card? 

 
Who will clean up after the event?   
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Interviewer:          

Interviewee:         

Relationship: 

Handout 6

Interview

POSSIBLE QUESTIONS ANSWER 
1. Did you grow up in this   
 community? If not, where did  
 you grow up?

3.  Do you have family living   
 here?

4.  What were your favourite   
 activities to do as a child?   
 What are your favourite   
 activities to do today?

5. Can you tell me one of your  
 favourite childhood   
 memories?
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POSSIBLE QUESTIONS ANSWER 
6. Can you describe the house 

you lived in when you were a 
child?

7. Did you go to school? If so, 
what was it like? What was in 
the classrooms?

8. What are some of the ways 
the community has changed 
since you were a child?

9. How has the community 
stayed the same?

10. What is the most important 
thing you have learned?



POSSIBLE QUESTIONS ANSWER 
11. Who has had the greatest 

impact on your life?

12. What is your happiest or 
proudest moment?

13. Do you have any family 
traditions or rituals?

14. Do you have a favourite 
folktale that you were told 
as a child? Have you passed 
it down to your children or 
grandchildren?

15. Is there a moral to the story?
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POSSIBLE QUESTIONS ANSWER 
16. Do you think magic is 

important in traditional Inuit 
folktales and legends? 
 
 
Why or why not?

17. Why do you think it is 
important for us to continue 
sharing our stories for future 
generations?

18. Would you be interested in 
participating in a community 
storytelling evening that my 
class is hosting on [date]?

 

 YES

 NO
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BOOK STUDY

Ava and the  
Little Folk

SESSION 2

Objective
This is the second in a series of four sessions on Ava and the Little Folk. In this 
session, learners will work through the following objectives: 
•	 Verbally	summarize	the	results	of	their	interviews.	

•	 Read	Ava and the Little Folk using the guided reading technique and answer 
comprehension questions about the story. 

•	 Begin	a	series	of	comprehension	activities	on	text	features,	starting	with	character	
development. 

•	 Continue	a	series	of	language	activities	on	adjectives,	adverbs,	and	compound	
sentences. 

•	 Develop	a	deeper	understanding	of	friendship.	

•	 Reflect	on	learning	though	independent	journal	writing.	

Resource
•	 Ava and the Little Folk by Neil Christopher and Alan Neal 

Handouts 
•	Handout 1: Comprehension Questions 

•	Handout 2: Folktales 

•	Handout 3: Character Development Story Map

•	Handout 4: Adjectives, Adverbs, and Complex Sentences 

•	Handout 5: Friendship
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Learning Activities 
Activity 1: Oral Communication 
Reflection 
•	 Divide	the	class	into	small	groups	of	three	or	four.	Instruct	the	learners	to	share	

their interview session with their group members. Ask the learners to share any 
stories, myths, or legends they were told during the interview. 

•	 In	the	same	groups,	ask	learners	to	think	about	and	discuss	their	community’s	
identity—what makes it unique or distinct, or contributes to its collective spirit. 
Using prior knowledge and knowledge gained during the interviews, ask them to 
explain what they learned about their community and its traditions and what effect 
growing up in this community has had on them personally.

•	 Share	responses	in	an	active	group	discussion.	

Activity 2: Reading 
Guided Reading 
Pre-Reading 

•	 Review	learner’s	predictions	from	the	previous	session	(Handout 3: Predicting) 
and allow the class to make further predictions. 

•	 Distribute	Handout 1: Comprehension Questions. Explain to learners that the 
questions on the handout are to be completed throughout the guided reading 
process. The handout explains when the learners are to stop reading and answer the 
questions. This process continues until the book is complete. Important note: Do 
not take up the answers to the comprehension questions until the end of the guided 
reading session and all of the groups have read the entire book.

Reading 

•	 Divide	the	class	into	guided	reading	groups.	Using	the	guided	reading	technique,	
groups will sit in a circle and take turns reading a page from Ava and the Little Folk. 
Remind	learners	to	follow	the	instructions	on	the	handout	and	answer	the	
comprehension questions throughout the reading. 

•	 This	process	continues	until	the	book	is	complete.	
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•	 When	each	group	has	completed	the	entire	book,	go	through	the	comprehension	
questions as a class. Make sure the learners have a clear understanding of the text 
and how the three topics of study are presented.

•	 Allow	learners	to	ask	any	necessary	questions.	

Post-Reading

•	 Distribute	Handout 2: Folktales. 

•	 Read	through	the	instructions	as	a	class	and	have	the	learners	work	in	partners	to	
complete the handout. 

•	 When	the	learners	are	done,	bring	them	together	as	a	group	to	discuss	their	
responses. 

Activity 3: Comprehension 
Text Features: Character Development 
•	 Initiate	a	class	discussion	about	the	main	character,	Ava.	

•	 Instruct	learners	to	open	their	books	and	ask	for	a	volunteer	to	read	the	first	two	
sentences: “Ava pulled his old jacket close to his body. The wolverine fur trim on 
the hood, which would normally protect his face from the wind and blowing snow, 
was worn thin in places.” 

•	 As	a	class,	discuss	what	this	passage	tells	us	about	Ava.	

•	 Prompt	learners	to	continue	the	discussion	of	Ava	by	asking	them	about	Ava’s	
feelings, actions, appearance, and how others treat him throughout the story. 

•	 On	the	board	or	chart	paper	write	the	following	headings:	

       Actions      Feelings      Words       Appearance      How Others Treat Him 

•	 Divide	the	class	into	five	groups	and	assign	each	group	to	one	of	the	above	
headings. Ask each group to go back through the story and find examples, 
recording their answers on a blank piece of paper. 

•	 When	the	groups	are	finished,	discuss	their	answers	in	an	active	class	discussion.		

•	 At	the	end	of	the	discussion,	ask	the	students	if	they	discovered	any	changes	in	
Ava’s personal characteristics as the story developed. 

•	 Distribute	Handout 3: Character Development Story Map. 

•	 Explain	to	the	class	that	they	are	to	complete	the	story	map	with	a	partner	and	
return ready to discuss the handout with the class. 
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Activity 4: Language 
Adjectives, Adverbs, and Compound Sentences 
•	 Review	the	language	handout	from	Session	One	(Handout 4: Nouns, Verbs, and 

Simple Sentences). Answer any further questions. 

•	 Tell	the	class	that	they	are	continuing	their	study	of	language	features,	learning	
about adjectives, adverbs, and compound sentences.  

•	 Ask	learners	to	define	an	adjective.	

•	 Explain	that	an	adjective	describes	the	noun	(e.g.	great,	small,	pretty,	white,	or	
brown). Provide learners with the following nouns: boy, cat, tree, monster.

•	 Tell	learners	to	make	up	a	sentence	that	uses	an	adjective	to	describe	each	noun.	
Invite	volunteers	to	share	their	sentences	with	the	class.	Record	sentences	on	the	
board and underline both the noun and adjective. 

•	 Ask	learners	to	define	an	adverb.	

•	 Explain	that	an	adverb’s	function	is	to	describe	a	verb	(e.g.	quickly,	slowly,	badly,	
well). 

•	 Repeat	the	previous	activity	using	the	following	verbs:	eat,	run,	swing,	jump.	Have	
learners make up a sentence that uses adverbs to describe each verb and discuss it as 
a class. 

•	 Ask	if	anyone	can	define	a	compound	sentence.	

•	 Explain	that	a	compound	sentence	is	a	sentence	that	contains	two	or	more	ideas	
(called clauses) that are related. These two clauses are usually connected by a 
conjunction (e.g. but, for, or, yet, so). 

•	 As	a	class,	brainstorm	three	compound	sentences	and	record	them	on	the	board	or	
chart paper. Encourage learners to use a different conjunction in each sentence. 

•	 Distribute	Handout 4: Adjectives, Adverbs, and Compound Sentences. 

•	 When	learners	are	done,	discuss	their	answers	as	a	class.	

Activity 5: Writing 
Friendship Activity 
•	 Explain	to	learners	that	for	this	activity	they	will	be	discussing	the	topic	of	
friendship.	Review	the	KWL	charts	created	in	Session	One	(Handout 1: Topics of 
Study) and ask learners if they have anything else they would like to add. 
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•	 Invite	the	class	to	discuss	the	“little	folk”	and	their	relationship	with	Ava.	What	
behavioural	qualities	did	the	“little	folk”	possess?	How	did	the	little	folk	treat	Ava	
differently	from	the	people	of	his	village?

•	 Tell	learners	that	for	this	activity	they	are	going	to	identify	what	characteristics	are	
important in a friend, what a good friend does, and what a healthy friendship feels 
like. 

•	 Distribute	Handout 5: Friendship. 

•	 Divide	the	class	into	four	groups	and	assign	each	group	to	one	of	the	four	bubbles	
on the handout. 

•	 Each	group	will	brainstorm	a	minimum	of	five	points	that	will	be	discussed	as	a	
class. Learners should record the other group’s responses on their handout. 

Activity 6: Reflection 
Journal Writing 
•	 Explain	to	learners	that	they	will	be	completing	a	journal	entry	reflecting	on	the	

previous lesson on friendship. Explain to learners that they will be peer editing each 
other’s work and writing a revised copy in their journals. 

•	 Learners	will	choose	from	the	following	topics	and	write	a	one-page	journal	entry.	

1)Write about the best friendship you have ever had. Describe your friend. What 
qualities	does	this	person	possess	that	you	admire	the	most?	What	activities	do	
you	enjoy	doing	together?	What	is	your	favourite	memory	with	this	person?

2)Write	about	a	time	you	were	hurt	by	a	friend.	What	happened?	How	did	you	
handle	it?	Were	you	able	to	resolve	your	problems?	Is	there	anything	you	
would	have	done	differently?

3)Write about a time a friend helped you through a difficult time or really 
helped	you	with	something.	How	did	it	make	you	feel?	Did	you	tell	him	or	
her?	

•	 Share	reflections	in	an	active	class	discussion.	
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Handout 1

Comprehension Questions
Follow the instructions to answer the questions. 

Complete the following three questions after reading Introduction by Neil Christopher.

1.  What Arctic region are folktales of “little folk” found? 

2. Where do the little folk hide? 

             

             

             
3. What is the greatest talent of the little folk and why? 

             

             

             

Complete the following questions after reading pages 1–9.

1. In your own words, describe the location where Ava was happiest. 
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2. How did Ava feel every time he was not invited on the hunt? 

             

             

3. How did Ava react when he met the little folk for the first time? 

             

             

4. On page 6, one of the little folk says to Ava, “One day you’ll learn, tau, that a real man decides his 
own size. I am as big or as small as I want to be. We all are.” In your own words, what lesson is he 
teaching Ava?

             

             

             

             

5. What is an Inugarulligaaruit? 

             



AVA AND THE LITTLE FOLK: BOOK STUDY • SESSION 2 • HANDOUT 1 • PAGE 3 OF 4

Complete the following questions after reading pages 10–20.

1.  How do you think Urju knew Ava’s name even though they had never met? 

             

             

             
2. Why was Ava happy to be invited home with the little folk?

             

             

3. Describe Aru’s appearance on page 14. What is unusual about the way she dresses? 

             

             

             
4. On page 17, what is the cause of Ava’s disappointment? What does Sakku say that puzzles Ava?

             

             

             

             
5. On page 18, what acts of generosity do Sakku and Aru show to Ava? 
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Complete the following questions after reading pages 21–34. 

1. In your own words, what lesson does Sakku teach Ava on page 21? 

             

             

             

             
2. On page 21, Ava reflects on his strange and magical day. What elements of magic have been 

presented in the story so far? 

             

             

             

             
3. What animal did Ava “see” during the hunt? 

    

         
4. To Ava’s surprise, what was on the first sled when they arrived back at the camp?

             

             
5. Was it a lemming or a polar bear? Explain your answer.  
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Folktales have enchanted people for centuries. They tell us our history, and they describe where we 
live and what our values are. Even children are able to listen to folktales and identify what the lessons 
are. In point form, describe how Ava and the Little Folk represents the history, setting, and values of the 
community and explain the underlying message.

HISTORY

VALUES

SETTING

LESSONS

Handout 2

Folktales
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HOW CHARACTER FEELS HOW CHARACTER FEELS

HOW CHARACTER ACTS HOW CHARACTER ACTS

BEFORE AFTEREVENT

Handout 3

Character Development
Story Map
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Part I:  Circle the adjective and underline the corresponding noun. 

1. Jason painted a beautiful picture. 

2. Four turtles climbed on the log. 

3. There is a squirrel on the front porch. 

4. The jacket I bought has deep pockets. 

5.	 How	do	my	new	glasses	look?	

6. Huge trees grow along the street. 

Part II: Circle the adverb and underline the corresponding verb. 

1. My grandma snored loudly. 

2. Edward stopped suddenly and listened.

3. Sam accidentally slipped on the ice. 

4. Jen waited patiently for the computer to turn on. 

5. My mother kindly reminded me to do my homework. 

6. Peter neatly wrote a shopping list. 

Handout 4

Adjectives, Adverbs, and
Compound Sentences 
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Part III: A simple sentence can be made longer by adding a clause. A compound sentence 
consists of two or more clauses of equal importance joined by a conjunction (and, but, so, such 
as, for). 

Examples:
Simple sentence:  Jack heard a strange noise. 
Compound sentence:  Jack heard a strange noise and it scared him. 

Build these simple sentences into compound sentences by adding a clause of equal importance. 
Remember,	a	clause	is	a	group	of	words	that	includes	a	verb.	

1. The dog barked. 
             

             
2. The rain fell. 

            
          
3. She ran across the park. 

             
          
4. The computer crashed. 

             
           
5. The wind blew. 
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Friends are . . .

Friendship feels like . . .

Friends say and do things like . . . 

Friendship looks like . . .

Handout 5

Friendship
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BOOK STUDY

Ava and the  
Little Folk

SESSION 3

Objective 
This is the third in a series of four sessions on Ava and the Little Folk. In this 
session, learners will work through the following objectives: 
•	 Review	and	consolidate	learners’	understanding	of	the	material	through	teacher-

led discussion and review questions. 

•	 Continue	to	learn	about	text	features,	focusing	on	setting.	

•	 Complete	further	language	activities	on	compound	words	and	complex	
sentences.

•	 Participate	in	a	research	activity	to	gain	insight	into	their	community	and	create	
a community display that will be showcased in the community learning center. 

•	 Take	part	in	a	field	study	activity,	further	exploring	the	unique	features	of	their	
community and its inhabitants. 

•	 Reflect	on	learning	though	independent	journal	writing.

Reading
•	 Ava and the Little Folk by Neil Christopher and Alan Neal 

Handouts
•	Handout 1:  Elements of Setting Development 

•	Handout 2:		 Community	Research	

•	Handout 3:  Field Study Planning 

•	Handout 4:  Complex Sentences 

•	Handout 5:  Field Study 
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Activity 1: Oral Communication 
Review Questions 
•	 Review	what	has	been	learned	thus	far	in	the	unit	through	an	active	class	

discussion. The following list provides suggested questions to help guide the 
discussion. 

o	What	have	you	learned	about	identity	thus	far	in	the	unit?	

o	How	do	we	learn	about	our	own	personal	identities?	

o	What	impacts/influences	our	personal	identities?	

o	What	have	you	learned	about	friendship	thus	far	in	the	unit?	

o	What	qualities	do	good	friends	possess?	

o	What	have	you	learned	about	community	thus	far	in	the	unit?	

o What are some interesting facts about your community that you learned 
through	the	interview	process?	

o Have any of the topics in this unit interested you and inspired you to do 
further	research?	

•	 Before	concluding	this	discussion,	allow	learners	to	ask	any	outstanding	questions	
they may have. 

Activity 2: Comprehension
Text Features: Setting 
•	 Ask	learners	if	they	know	what	setting	means.	Explain	to	learners	that	the	setting	is	

where the story takes place, including location (e.g. city, country, town, house, 
mountain, etc), time (e.g. morning, afternoon, evening, the future, present, etc), 
and the environment (i.e. the weather, the noise level, the temperature, etc). 

•	 Distribute Handout 1: Elements of Setting Development. 

•	 Divide	the	class	into	groups	of	four.	Each	group	will	choose	a	different	passage	
from the story. Explain to learners that, using the passage, they will make point-
form notes to record evidence of time, place, and environment.   

•	 Discuss	handouts	as	a	class.	
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•	 Continue	the	discussion	by	explaining	to	learners	that	writing	has	the	power	to	
move us and make us believe we are living the story.

•	 Provide	the	class	with	an	example	of	your	favourite	passage	from	the	story.	Explain	
how that passage moved you and made you feel, at that moment, like you were 
living in the story. A good example is, “The quiet story-song, the dancing shadows, 
the whistling of wind outside, the warmth cast by the qulliq, and the little snoring 
huskies quickly put Ava into the most peaceful sleep he had ever known.” (Page 
21).

•	 Explain	to	learners	that	for	this	activity	they	are	going	to	choose	a	passage	that	
moved them and made them feel like they were part of the story. 

•	 With	a	partner,	ask	learners	to	share	their	passage	and	discuss	their	choices.	

Activity 3: Research
Community Display  
•	 In	an	open	class	discussion,	invite	learners	to	discuss	Ava.	Ask	learners	to	think	

about the village he grew up in and the community of “little folk.” Discuss how the 
communities differed and if there were any similarities. Ask the learners about Ava’s 
feelings about living in the different communities. 

•	 Tell	learners	that	for	this	activity	they	will	be	performing	research	on	their	own	
community. Invite learners to engage in an open discussion about their current 
community (e.g. politics, religion, school, literacy, language, population, activities, 
festivals, shopping, food, sports, animals, art, etc). 

•	 Distribute	Handout 2: Community Research. 

•	 Learners	will	be	asked	to	choose	one	aspect	of	the	community	(e.g.	school)	and	
complete the research handout. Explain that learners will choose their own 
subheadings for their research because all of the topics will require different 
information. 

•	 Learners	may	use	a	variety	of	resources	to	complete	their	research,	including	the	
Internet, books, information from the community, photographs, family members, 
etc. 

•	 With	the	information	they	gather,	learners	must	be	ready	to	summarize	their	
research to the class in a one-minute oral presentation. 

•	 Research	will	be	showcased	on	a	bulletin	board	or	display.	
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Activity 4: Writing 
Field Study Planning
•	 Explain	to	learners	that	they	will	continue	adding	to	their	community	display	by	

collecting information through a field study. 

•	 Using	the	information	they	gathered	in	the	previous	research	activity,	brainstorm	a	
list of significant sites/locations within the community that they would like to visit. 

•	 Together,	choose	one	location	that	the	class	agrees	best	represents	their	community	
or is a location of significance. 

•	 Plan	a	day	when	the	class	will	visit	the	selected	location.	

•	 Distribute	Handout 3: Field Study Planning. Using this handout, have the class 
plan and organize the field study. 

•	 Learners	will	then	go	through	the	list	and	make	the	necessary	arrangements.	

Activity 5: Language 
Compound Words and Complex Sentences 
•	 Review	the	language	activity	from	Session	Two	(Handout 4: Adjectives, Adverbs, 

and Compound Sentences).	Remind	learners	that	a	compound	sentence	is	one	
that incorporates two separate clauses, often joined by a conjunction. 

•	 Tell	learners	that	today	they	will	be	learning	about	compound	words	and	complex	
sentences. 

•	 Ask	learners	to	guess	what	a	compound	word	is.	

•	 Tell	learners	that	a	compound	word	is	a	word	made	up	of	two	or	more	words.	
Provide them with examples, such as dragonfly, jumpsuit, and outlet. 

•	 Brainstorm	a	list	of	compound	words	and	record	answers	on	the	board	or	chart	
paper. 

•	 Ask	learners	to	define	a	complex	sentence.	

•	 Write	the	following	complex	sentence	on	the	board	and	use	it	as	an	example	while	
teaching. “So Ava began following the little group of hunters back to their home, 
stumbling behind as they led the way through the snow.” 

•	 Explain	that	a	complex	sentence	has	an	independent	clause	joined	by	one	or	more	
dependent clauses. 
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•	 Complex	sentences	are	often	formed	by	putting	these	words	at	the	beginning	of	the	
dependent clause: as, if, during, as soon as, since, until, unless, where, and 
wherever. These words are called subordinating conjunctions, because for the one 
clause to make sense it needs the other. 

•	 Distribute	Handout 4: Complex Sentences. 

•	 There	are	two	parts	to	the	handout.	Complete	the	first	question	in	each	part	
together before encouraging learners to answer the rest on their own. 

•	 When	learners	have	finished	their	handouts,	bring	the	class	back	together	and	
discuss the answers. 

Activity 6: Field Study 
Community Field Study 
•	 Distribute	Handout 5: Field Study. Instruct each learner to record observations 

on the handout throughout the field study. 

•	 Tell	learners	that	throughout	the	field	study	they	should	record	observations	on	
their handout, take pictures, sketch images, and record any relevant or interesting 
information that is not included on the handout. 

•	 Make	sure	that	the	learners	do	not	take	anything	from	the	site	that	has	not	been	
approved.  

•	 When	the	field	study	is	complete,	the	class	will	compile	their	information	and	
create:

  1) One completed copy of Handout 5: Field Study.

  2) A collage of pictures/sketches taken throughout the field study. 

•	 	Collect	all	additional	information	and	add	it	to	the	community	display.

Activity 7: Reflection 
Journal Writing 
•	 Reflect	on	the	field	study	and	how	it	made	you	feel	to	explore	the	community.	

•	 Ask	learners	to	write	a	reflection	on	the	experience.	In	their	writing	they	should	
include three ways the community they live in has shaped their personal identity. 

•	 Discuss	reflections	as	a	class.	
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Identify examples from the story that illustrate the development of the setting. 

Time: When the story takes place (e.g. in the morning, afternoon, or evening, or in the past, 
present, or future).
Place: The location where the story takes place (e.g. city, country, town, house, mountain). 
Environment: The physical conditions under which the story takes place (i.e. the weather, noise 
level, temperature).

TIME PLACE ENVIRONMENT

Handout 1

Elements of
Setting Development
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Research	your	chosen	topic	(the	aspect	of	the	community	you	will	be	researching,	such	as	
politics, education, the arts, etc). Write your subheadings in the left-hand column and your 
corresponding point-form notes in the right-hand column. In addition, collect three 
photographs, or  illustrations, or create three of your own illustrations to accompany your 
research.  

Topic

Subtopic 1

Subtopic 2

Subtopic 3

Subtopic 4

Handout 2

Community Research
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Handout 3

Field Study Planning
You will be planning a field study in your community. It is important to make sure that all of the 
necessary arrangements are made ahead of time. As a class, we will go through each step on the 
handout and ensure you are organized and ready to participate in your chosen field study. 

1.	Where	are	you	going	on	your	field	study?		What	is	the	purpose	of	visiting	this	location?	What	
makes	it	special	or	unique?	

2.	What	day(s)	and	time(s)	is	this	location	available?

2.	Is	it	indoor	or	outdoor?	

3.	Is	it	a	public	or	private	location?	If	it	is	private,	what	arrangements	need	to	be	made	before	
your	visit?	List	them	here	and	check	them	off	as	they	are	made.	

4.	Will	there	be	a	guide	or	someone	to	show	you	around	the	location?	If	so,	arrangements	will	
need to be made. 
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5.	What	is	the	travel	time	to	the	location?		Will	you	require	transportation?	If	so,	arrangements	
need to be made. 

6.  What equipment will you need to bring with you (e.g. camera, writing utensils, paper, 
handouts)?

7.	Is	there	any	background	information	about	this	location	that	would	improve	the	field	study?	

8. If there are any additional notes about the trip, write them below.
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Handout 4

Complex Sentences
A complex sentence consists of one independent and one or more dependent clauses. Complex 
sentences consist of a subordinator (e.g. because, although, since, after, or when).  

E.g.  The teacher returned the homework after she noticed the error. 
Independent Clause: The teacher returned the homework. 
Dependent Clause: ... after she noticed the error.

Part I: Identify the independent and dependent clauses in each of the following complex 
sentences. 

1. Consumers buy fewer goods when prices rise. 

Independent Clause:          

Dependent Clause:           

2. Because it was expensive, we were not able to buy the necklace. 

Independent Clause:          

Dependent Clause:  

         

3. Although I was scared, I carefully crossed the bridge. 

Independent Clause:          

Dependent Clause: 

         

4. Liam put his hood up because it was raining. 

Independent Clause:          

Dependent Clause:           

5: After the wind stopped, snow started to fall. 

Independent Clause:          

Dependent Clause:           



Part II: Create five complex sentences. 

1.             

             

             

2.             

             

             

3.             

             

             

4.             

             

             

5.             
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Handout 5

Field Study

Fill	in	the	following	chart	during	your	field	study.	Remember	to	take	pictures,	and	if	possible,	
sketch your own illustrations. 

Location

Guide (if present)

Describe the setting .

Does the site have any cultural 
significance?

In point form, list any interesting facts 
you learn on your field trip . 
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BOOK STUDY

Ava and the  
Little Folk

SESSION 4

Objective 
This is the fourth and final session on Ava and the Little Folk. In this session, 
learners will work to achieve the following objectives: 
•	 Broaden	their	knowledge	of	communities	by	exploring	different	communities	

throughout Canada. 

•	 Complete	their	series	of	text	feature	activities	about	plot.	

•	 Create	a	piece	of	artwork	that	visually	expresses	the	learner’s	self	identity.	

•	 Participate	in	a	paragraph-writing	activity,	using	the	knowledge	they	have	
gained surrounding sentence structure throughout the unit. 

•	 Organize	and	host	a	community	storytelling	event.	

Reading 
•	 Ava and the Little Folk by Neil Christopher and Alan Neal 

Handouts
•	Handout 1: Community Comparison

•	Handout 2: Paragraph Organization

•	Handout 3: Plot Development 
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SESSION 4

Activity 1: Global Perspectives 
What Goes On in this Community? 
•	 Reflect	on	the	previous	journal	entry	and	pose	the	following	questions	to	the	class.	

1)	How	do	other	communities	differ	from	ours?	

2)	Are	there	any	similarities?

3)	What	makes	this	community	unique?	

4)  How do the characteristics of other communities affect the people living in  
them?	

•	 Explain	to	the	class	that	they	are	going	to	use	clues	to	explore	three	different	
communities.

•	 Ask	if	anyone	in	the	class	knows	what	a	clue	is.	Offer	several	examples	of	clues	and	
invite the class to agree on a definition (e.g. hints or pieces of information that help 
you find out something). 

•	 Indicate	to	the	class	that	one	way	people	discover	clues	is	by	looking	at	pictures.	
Print out three pictures, from an Inuit community, an Acadian community, and a 
prairie community. Explain to learners that they are going to carefully examine 
each picture and fill in the chart on Handout 1: Community Comparison. These 
photos can be found in the following locations:

  Prairie Community: http://www.surrey.ca/images/featureecrorangers(1)_  
 rdax_350x144.jpg

  Acadian Community: http://www.gov.ns.ca/cch/img/acadian-day700.jpg

  Inuit Community: http://www.healthykugluktuk.ca/articles/upload/Inuit%20 
 Food%20Preparation.jpg 

•	 On	the	board,	draw	the	same	chart	and	invite	the	learners	to	share	their	findings	in	
summary form. For each photograph, ask for volunteers to identify what they have 
learned about each community. Invite learners to share how the climate of each 
community affects the activities and daily lives of the inhabitants. 

Activity 2: Language 
Paragraph Writing 
•	 Explain	to	learners	that	for	this	language	activity	they	are	going	to	learn	how	to	

write a paragraph. Tell learners that a paragraph is a distinct division in a piece of 



SESSION 4    57

written or printed matter that begins on a new, usually indented line, consists of 
one or more sentences, and typically deals with a single thought or topic or quotes 
one speaker’s continuous words. 

•	 Tell	learners	that	there	are	three	parts	to	a	paragraph.	

o Topic sentence: The first sentence in the paragraph. It introduces the main 
idea and generates interest. 

o Supporting details: Sentences in the body of the paragraph. They give details 
and support the main idea of the paragraph. 

o Conclusion: The last sentence in the paragraph. It restates the main idea and 
concludes the thought. It leads readers to the next paragraph. 

•	 Distribute Handout 2: Paragraph Organization.

•	 Explain	to	the	class	that	they	are	going	to	write	a	paragraph	based	on	the	following	
statement: “Neil Christopher and Alan Neal use the theme of magic in their story, 
Ava and the Little Folk. Provide three different examples of where magic was used in 
the story and why.”

•	 Ask	learners	to	complete	Part	I	of	the	handout,	recording	their	ideas.	

•	 Using	their	list,	ask	learners	to	complete	Part	II	of	the	handout,	generating	their	
topic sentence, supporting ideas, and concluding sentence. 

•	 Ask	learners	to	share	their	writing	with	a	partner.	Partners	must	offer	feedback	on	
how the paragraphs can be improved. 

•	 Using	their	handout,	ask	learners	to	create	a	good	copy	of	their	paragraph	in	their	
journals. 

•	 Review	completed	paragraphs	as	a	class.	

Activity 3: Comprehension 
Text Features: Plot 
•	 Explain	to	learners	that	plot	refers	to	the	sequence	of	events	or	action	in	the	story.	

Ask learners to brainstorm the significant events in the story and record their 
answers on the board or chart paper. 

•	 As	a	class,	organize	the	sequence	of	events	in	the	story	in	order	of	how	they	
occurred. 
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•	 Note: It should be mentioned that plot structure and narrative styles differ from 
culture to culture. Most southern books we encounter follow a different plot 
structure. If the class has had experience with traditional stories, you might want to 
provide an opportunity for the learners to explore and discuss these differences. 

•	 Distribute	Handout 3: Plot Development.

•	 Explain	that	within	a	plot	there	is	an	introduction,	rising	action,	a	climax,	falling	
actions, and a resolution. Explain that the climax can take on many forms, from a 
conflict to a realization made by the main character. As a class, brainstorm a list of 
realizations made by Ava throughout the story.

•	 Using	the	sequence	of	events	listed	on	the	board,	discuss	where	these	events	fall	on	
the development table on Handout 3: Plot Development and have learners record 
their answers. 

Activity 3: Visual Depictions 
Personal Identity 
•	 For	this	activity,	learners	will	be	asked	to	create	a	piece	of	artwork	that	expresses	

their personal identity. 

•	 Learners	should	be	reminded	to	think	about	different	artistic	elements,	including	
colour, texture, shape, and size, and how they can be used to convey their message. 

•	 Explain	to	learners	that	they	should	reflect	on	the	work	they	have	done	throughout	
the unit and create a painting, drawing, sculpture, collage, or mobile that reflects 
their personal identity. Learners should be encouraged to use their understanding 
of friendship and community in their artwork. 

•	 Explain	to	learners	that	they	will	be	presenting	their	artwork	to	the	class	in	a	brief	
one- or two-minute oral presentation. 

Activity 4: Community Inclusion 
Storytelling Evening 
•	 Learners	will	host	a	storytelling	evening	for	the	community.		

•	 The	assigned	student	project	managers	will	work	with	the	teacher	and	class	
members to set up the venue and prepare for the guests to arrive. 

•	 Learners	should	exhibit	their	community	display	and	artwork	for	the	guests.
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•	 When	guests	arrive,	learners	will	welcome	them	and	guide	them	to	their	seats.	

•	 When	the	guests	have	finished	arriving,	one	of	the	designated	student	project	
managers will thank everyone for coming and introduce the event. This person will 
then invite the first storyteller to the front, thank them again, and take a seat. 

•	 This	will	continue	until	the	time	is	up,	or	there	are	no	more	storytellers.	

•	 At	the	end	of	the	night,	one	of	the	student	project	managers	will	again	thank	
everyone for coming and thank all of the storytellers for sharing their myths and 
legends with the rest of the community. Encourage guests to continue sharing their 
stories and passing them on from one generation to the next. 

Extension Activity 

•	 Ava and the Little Folk is a story of Arctic magic that is meant to ignite the 
imaginations of young readers. In paragraph form, explain why magic is an 
important component of many traditional and contemporary Arctic stories. 

Extension Activity 

•	 In	paragraph	form,	answer	the	following	question:	Was	it	a	lemming	or	was	it	a	
polar	bear?	

Evaluation: 
Throughout the unit, learners can be evaluated in the following ways: 

•	 Assess	learners’	reading	abilities	through	observations	during	the	guided	reading	
process. 

•	 Assess	learners’	understanding	of	sentence	structure	by	observing	their	participation	
throughout the lessons and administering a quiz or test. 

•	 Assess	learners’	ability	to	perform	research	by	collecting	and	evaluating	their	
research assignments for quality and completion. 

•	 Assess	learners’	oral	communication	skills	throughout	the	unit	by	administering	
participation marks. 

•	 Evaluate	learners’	understanding	of	the	three	topics	of	study	through	continuous	
observations, assessing their willingness to participate in class discussions and the 
overall quality of their work. 

•	 Evaluate	learners’	writing	through	assessment	of	paragraph	formation	and	content.	
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Picture #    

Clues Conclusions
Who or what is in this 
photo?  

Where is this? (What is 
the place?)

What is taking place in 
this photo? Describe what 
you think is happening .

Why do you think this is 
happening? Why is/are the 
person or the people doing 
it? 



AVA AND THE LITTLE FOLK: BOOK STUDY • SESSION 4 • HANDOUT 1 • PAGE 2 OF 3

Picture #    

Clues Conclusions
 Who or what is in this 
photo?  

Where is this? (What is 
the place?)

What is taking place in 
this photo? Describe what 
you think is happening .

Why do you think this is 
happening? Why is/are the 
person or the people doing 
it? 
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Picture #    

Clues Conclusions
 Who or what is in this 
photo?  

Where is this? (What is 
the place?)

What is taking place in 
this photo? Describe what 
you think is happening .

Why do you think this is 
happening? Why is/are the 
person or the people doing 
it? 
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Handout 2

Paragraph Organization
Part I: Create a point-form list of ideas for your paragraph. 

 Paragraph Ideas

Part II: Write the following parts of your paragraph. 

Topic sentence:
             
  

Supporting idea 1:             
 

             



Supporting idea 2: 
             
             
            

Supporting idea 3: 
             
             
             

Concluding sentence:
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Handout 3

Plot Development

Introduction: Establishes character, mood, and setting . 

Inciting Event: The event that sets the story in motion .

Rising Action: Complications or obstacles that arise . 

Climax: The highest point of interest .

Falling Action: When the knots of the story’s plot are untied .

Resolution: The wrap-up, the story’s conclusion . 






