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Kits, Cubs, and Calves: An Arctic Summer
About the Book
Akuluk is visiting her family in Nunavut and can’t wait to get out on her uncle’s boat for a 
ride into the powerful Arctic Ocean. Surrounded by her family, and with her trusty toy polar 
bear beside her, Akuluk experiences the beautiful sights, sounds, and animals that abound in 
the ocean and along the shore during the short Arctic summer—from a mother polar bear 
and her cubs to a family of belugas and tiny Arctic fox kits. As they encounter each animal, 
Akuluk’s aunt and uncles share with her how each species cares for its young, and how they 
protect their babies from the other animals who share their ecosystem. This beautiful story of 
family connection and respect for the natural world teaches young readers how close humans 
are to our animal counterparts, and that caring for the environment in which we live is one of 
our most important responsibilities.

About the Author
Suzie Napayok-Short was born in Frobisher Bay and grew up in Apex and Foxe Main on 
Baffin Island. She eventually moved to Coral Harbour, Nunavut, and later to Iqaluit, Nunavut. 
Suzie built a career as an Inuktitut translator and interpreter working across Nunavut and the 
Northwest Territories, and throughout Canada. Suzie currently lives in Yellowknife, Northwest 
Territories, with her husband. Suzie writes articles for magazines such as The Walrus, 
Tusaajaksat, and Arctic Policy, among others. Her article “Words from Whale Cove,” published 
in The Walrus, was nominated for a 2020 National Magazine Award. She runs the website Inuit 
Creative Products, which helps artists and crafters with sales. Suzie’s first book for children, 
Wild Eggs: A Tale of Arctic Egg Collecting, was nominated for the Silver Birch Express Award.

About the Illustrator
Tamara Campeau’s illustration journey began at Dawson College, where she earned her 
associate degree in illustration and design. Shortly after, she furthered her studies at Sheridan 
College, where she obtained her bachelor’s degree in illustration with honours. Tamara works 
digitally to bring stories to life through her painterly illustrations. Her work has a strong sense 
of lighting and vibrant colour palettes, along with dynamic 
compositions. She loves creating endearing characters 
with a strong sense of personality and emotion. 
Her work is inspired by wildlife, children, and the 
environments they reside in. She uses this 
inspiration to add a layer of realism to her 
illustrations. When she’s not at her desk, 
she can be found breaking a sweat at the 
local gym or exploring nature with her 
standard poodle, Peanut.
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Pre-Reading Discussion and Activities
Pre-Reading Activities

•	 The outside of a book, called the “cover” or “jacket,” can tell us a lot about the story in-
side. Let’s take a look at this great cover and find out everything we can. One important 
detail it tells us is the title and the author. Can anyone tell me the title? You write the 
title on the board or flip chart.

•	 Suzie Napayok-Short is the author and Tamara Campeau is the illustrator. We know that 
the author writes the words, and the illustrator draws or paints the pictures. You might 
also form this as questions: Which one writes the words? Which one draws the pic-
tures? You might extend the learning here by reading the bios of the author and illustra-
tor in the back of the book.

•	 Have students make a KWL chart of what they Know about the story after reading the 
cover, what they Wonder about the story before reading, and leave the Learn column 
blank to fill in after the story. (Go back and complete after reading.)

•	 Have students discuss whether they think, based on reading the cover, this is a fiction 
or non-fiction book. You might call one corner in the classroom the “fiction corner,” 
and one corner the “non-fiction corner.” You might say, “If you think this book is 
fiction, go there. If you think this book is non-fiction, go there.” Once students move, 
say, “In your corner group, discuss why you think it is fiction or non-fiction.” After they 
have time to discuss, call them back to the whole group and have a discussion. You 
may give them the answer: fiction. Or you might say, “Let’s read the book to find out.”

•	 You might use a sorting game to have students predict Arctic animals and other  
animals identified as kits, cubs, and calves. Students could cut out pictures of fox-
es, rabbits, skunks, weasels, brown bears, polar bears, lions, tigers, belugas, cows,  
elephants, and moose (or any other combination). Students might sort the pictures 
into piles independently or in pairs, discussing which animals they think fit into  
each category. 
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•	 You might have students think about the line in the summary, “This beautiful story of 
family connection and respect for the natural world teaches young readers how close 
humans are to our animal counterparts and that caring for the environment in which 
we live is one of our most important responsibilities.” You might read that long line 
and say, “Wow! That is a long but important sentence, and guess what? It is a sentence 
talking about you! You are the ‘reader’ they mention in the sentence. As the reader, 
they want you to think about how close humans are to animals. What do you think that 
means? And why do you think that is an important lesson to learn?” Students might 
discuss this or write in a pre-reading journal.

•	 After reading the summary on the back cover, you might ask students to make a 
personal connection to the summary. You might prompt them by saying something 
like, “We learned a lot about this story from the summary. This is a book about a girl 
visiting family. Her family is in Nunavut. Her family goes out in a boat. They see polar 
bears, Arctic foxes, and belugas. They are in the Arctic Ocean.” You might list these 
statements on the board or flip chart. Then you might say, “I want you to pick one of 
these sentences that you have a personal connection to. Maybe you have visited family, 
an aunt or an uncle. Maybe you have gone on a boat. Maybe you have seen a polar 
bear, or wish that you could. Write down the sentence and explain your personal con-
nection to it.” If there is time, students can share their stories. 

Cover Illustrations
•	 I want to look even closer at the illustrations on the cover of the book. This book has a 

front cover and a back cover. What do you notice in the illustrations on the front and 
back covers? You might have students turn and talk to a partner or make a list in a 
pre-reading journal. You might write down some responses on the board or flip chart.

•	 You noticed lots of animals. You can repeat the animals that they saw, or you might 
need to point to a few animals and ask students to tell you the names. It looks like 
there are adult animals and baby animals. Again, a student may have offered this infor-
mation, or you may need to prompt them for the information. The book is called Kits, 
Cubs, and Calves: An Arctic Summer. Does anyone know what animals the kits, cubs, and 
calves are? If they say yes, you might explore their predictions in the cover illustration 
of which are kits, which are cubs, and which are calves. If students do not know, you 
might say, “We can read to find out.”
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•	 It looks like there are also people on the front and back covers. You noticed a boat. They 
might have noticed the same boat on the front and the back. Can anyone make a pre-
diction as to who the people in the boat are? This would be a good time for students 
to turn and talk with a nearby peer, then share some predictions with the group. 

The Back Blurb
•	 Let’s take a closer look here on the back of the book. The book cover/jacket sometimes 

includes a summary of the story. Let’s read to see if this summary tells us more about 
the baby animals or the people in the boat. Read the blurb.

•	 Did you hear that? “. . . from mother polar bear and her cubs to a family of belugas 
and tiny Arctic fox kits.” How were our predictions about the babies? Let students talk. 
The belugas aren’t listed as “calves,” but students might infer this information. You 
may need to prompt this inference by saying, “I wonder if the belugas are kits, cubs, 
or calves, because it doesn’t say in the blurb,” then let students respond to this idea.

•	 We found out about the people, didn’t we? Akuluk is visiting her family. It says, “her 
aunt and uncles” in the summary. That would be everyone on the boat. 

•	 They include the term “ecosystem” in the summary, too. Does anyone know what an 
ecosystem is? Let students share. If a correct answer comes in, you might rephrase 
or articulate the idea for all. If a correct answer does not appear, you might say, “I’m 
going to write this question down. Maybe as we read we will find out what an ecosys-
tem is.” 

During and Post-Reading Discussion Questions
The following questions and discussion points can be used during and after reading Kits, 
Cubs, and Calves: An Arctic Summer. Provide students with the chance to voice their own 
opinions, share their experiences, ask questions, or point out anything else they may notice 
about the book.

•	 Kits, Cubs, and Calves: An Arctic Summer explores the ways that animals and humans 
are connected. We share the same earth. We care for our young. We live among one 
another. Find two examples from the book that show the connection between Arctic 
animals and Akuluk’s family. 

•	 Akuluk brings her stuffed polar bear Piulua with her to visit her aunt and uncles. 
What does this toy tell us about Akuluk? Why is this important to understanding this 
character?

•	 Aunt Sulie says on page 6, “Polar bears have taken over our island!” Then on page 21, 
Uncle James says, “We decided to let them be . . . We will have to find another place 
for ourselves.” Think about what it means for the polar bears to “take over” a place. 
Do you think that the land belongs to the bears or the humans? How do you think 
Akuluk’s aunt and uncles feel?

•	 On page 24. Uncle James explains that the Arctic foxes follow polar bears in the 
winter, and seagulls follow polar bears in the summer. This is an example of how 
some animals in an ecosystem depend on others. Can you think of another example 
from the book that shows the way Arctic animals depend on other Arctic animals for 
survival? Provide details from the story.
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•	 Although this book is fiction because the story has been made up by the author about 
Akuluk’s family and their adventure, there are many facts about the Arctic shared 
throughout the book. Reread or skim passages from the book to see how many facts 
you can find about the Arctic. Check with a friend to see if they came up with the 
same list as you or if they found other facts in the text.

Think-Alouds
Thinking out loud models for our readers what is happening inside the brain as we process 
stories. You might say, “I’m going to share some thoughts going on in my head as I read. I 
might ask you to do the same. Active readers are thinking about the words, wondering, and 
making predictions.” Some teachers write think-alouds on sticky notes in the text so that they 
remember to stop and model thinking during reading.

You know your students best, so decide on which think-alouds would be most helpful to 
them. You do not need to use all of the suggestions, and you can certainly come up with 
other think-alouds that fit the needs of your students best.

It is important to naturally pause after an “I wonder” statement so that students can also 
wonder and start making connections to new knowledge.

Possible think-alouds include:
•	 Page 2: I can picture Akuluk in her atigi, can you? Let’s pretend to zip up our coats and 

put up our hoods like Akuluk would to stay warm.
•	 Page 2: I can tell which Arctic fox is the mom by her size. How many kits do you see? I 

bet Akuluk counted them, too.
•	 Page 4: I wonder how Akuluk can tell this will be the lead dog on the team?
•	 Page 6: It seems important when Aunt Sulie says, “The polar bears have taken over our 

island.” I wonder what she means by “taken over.”
•	 Page 11: The author doesn’t tell us what a pod is, but I can tell it is a group of whales by 

the illustrations and context clues.
•	 Page 15: I wonder what she means by, “They communicate almost the same way Inuit 

do”?
•	 Page 19: I can tell a lot about Akuluk’s character by the way she is thinking of the or-

phaned calf. I wonder what it would be like to see that happen in real life? I think I 
would hope for the orphaned beluga to be adopted into the pod, too.

•	 Page 27: Hey! They just said that caribou babies are called calves, just like beluga babies.
•	 Page 33: How special to have a toy to remember the boat trip. I wonder if she really 

needs the toy to remember the trip or if it is already in her head and heart?
•	 Pages 34–35: The author decided to include notes on Inuktitut pronunciations. This was 

really helpful for me. Does anyone want to try to read or reread one of the words on the 
list?
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Extension Activities

Writing
Stories have a beginning, middle, and end. In the beginning of Kits, Cubs, and Calves: An 
Arctic Summer, Akuluk arrives at her aunt and uncle’s house. In the middle, they go out on 
a boat and see wildlife. In the end, her family eats, then returns home. Try to put yourself 
in Akuluk’s world. Imagine that you have just arrived in the Arctic. Write a story with a 
beginning, middle, and end. Who is on this adventure with you? What do you see? What do 
you learn? And how does it end? Do you bring a stuffed toy with you? Try to add as many 
details to your story as you can. 

Research
Akuluk sees a few of the many animals that make their homes in the Arctic. Examine the list 
of animals below. Select one to research and learn more about. It can be one that Akuluk saw 
or one that wasn’t included in the book. Collect facts about the way the animal looks, what 
its habitat is like, what its babies are called, what it eats, how it migrates (if it does), who its 
predators are in the wild, and any other interesting facts that you can find. (This may be a list of 
facts, a chart, a slide show presentation, a poster, or a research paper.) Some animals include: 
Arctic fox, Arctic hare, Arctic wolf, caribou/reindeer, moose, Dall sheep, ermine, lemming, 
muskox, polar bear, sea otter, snowshoe hare, wolverine, Arctic skua, Arctic tern, bald eagle, 
seagull, snowy owl, snow goose, beluga, narwhal, orca, harp seal, and walrus. Can you think of 
any other animals that live in the Arctic?

Science
In the story, Akuluk explains that even in the summer it can be very cold in the Arctic. In the 
winter temperatures can reach -34 degrees Celsius or colder (-30°F)! How do Arctic animals stay 
warm? This experiment shows how blubber can keep walruses, seals, polar bears, and other 
animals warm.

This experiment can be done as a centre (with a parent helper), as a suggested home project, 
or in small groups. You will need to plan materials according to the size of your group.

What You Need:
•	 A bowl of water and ice (the more ice the better!)
•	 Crisco (or other vegetable shortening)
•	 Plastic wrap
•	 Latex or vinyl gloves (or additional plastic wrap)
•	 Towel for wiping hands and keeping surfaces dry
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What to do:
•	 Step one: Read the description in italics above out loud to children. Have them share 

any background knowledge they have about blubber.
•	 Step two: Ask students what they think will happen when they put their hands in the 

icy water without “blubber.” 
•	 Step three: After adding ice to water, allow one child at a time to place a hand in the 

water. You may restrict the time, or let them count out loud and record the number of 
seconds each child held their hand in the ice water.

•	 Step four: (Here is where things can get messy!) Place a glove on one of the child’s 
hands, coat the hand in “blubber” (Crisco), then wrap the blubbered hand in plastic 
wrap. (This does two things: One, it keeps “blubber” from dropping all over sur-
faces, which is hard to get off, and two, it allows you to reuse the “blubber” with 
another child.)

•	 Step five: Let them place the blubber-wrapped hand into the ice water again.
•	 Step six: Discuss the outcome.
•	 *Crisco can be returned to can and saved for another day.

Art
•	 Several of the discussion questions and projects listed above could have an art compo-

nent. Those extended art projects are listed below, followed by a culminating activity.
•	 In one of the pre-reading activities, students were asked to cut out and sort animals. 

To turn this into an art project, you could have students draw their own animals, and/
or create a collage and glue animals onto a self-designed background after they have 
sorted the animals. 

•	 In the think-aloud for page 2 of the book, we count the number of kits with their 
mom. It is easy to see the Arctic foxes because of their bright summer coats. What 
about in the winter? Challenge students to draw a snowy scene and “hide” Arctic ani-
mals in the scene. Have them write the number of animals that they’ve hidden on the 
back of the page and ask friends to guess. Wintertime Arctic craft materials might in-
clude white or silver crayons and coloured pencils on blue construction paper, cotton 
balls, white paint with glitter, small pieces of aluminum foil to use as water surfaces, 
and more.

•	 In the writing project, students are asked to create a story with a beginning, middle, 
and end. You might ask students to illustrate their stories. Another way to display a 
story like this is to create a beginning, middle, and end pocket story. To do this, take 
one large sheet of construction paper (coloured preferred) and fold into thirds. Then 
take a small sheet of white paper and fold it into thirds. Cut the white sheet of paper 
along the folds. Students can draw on the front of each strip. On one, draw an im-
age from the beginning, on another, an image from the middle, and on the last, an 
image from the end. On the back, students can write the story. Create a pocket at the 
bottom of the coloured construction paper. Label one third as “beginning,” one as 
“middle,” and one as “end.” Have students challenge a friend or parent to sort the 
story into the correct pockets.
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•	 In the research project students are asked to research an Arctic animal. Challenge 
students to create a poster, diorama, or 3-D model of the animal in its habitat. Stu-
dents can work together to create two animals in the same habitat, or can work inde-
pendently on their own display.

Culminating Project
•	 Make a poster to encourage others to be like Akuluk and her family when it comes to 

respecting wildlife. 
•	 Brainstorm all the ways that Akuluk and her family showed their respect for the 

animals of the Arctic. It might be big things, like giving up the island where they had 
always camped, or smaller ways. Then, add to the list other ways that we can help 
protect and respect Arctic animals. 

•	 Pick one of the ideas from the list and create a SAVE THE ______ poster. This poster 
should have “SAVE THE (Animal Name)” and a slogan or phrase that encourages 
people to understand, protect, or respect that animal. Design your poster with draw-
ings, magazine clippings, and/or printed material from the Internet. Use bold colours 
to catch someone’s eye so they will take notice of your special poster.

•	 Hang your poster in a place where someone can see the message. This one poster 
might help save the Arctic animals. 
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